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ﬂ1a SCOPE & SEQUENCE






	Middle childhood: Society and Environment/Place and Space – Students understand that the interaction people have with places in which they live, is shaped by the location, patterns and processes associated with natural and built features.

	Social science discipline focus: Geography

	
Year 4
Year 5
Year 6
Year 7

	Suggested topics:

	· the major natural and built features of the world
	· the patterns that constitute a region: physical (eg climate, vegetation, natural resources)
	· the relationships within and between natural systems: dependence and interdependence (eg water cycle, food webs, ecosystems)
	· the comparisons between resource use and management 
(eg sustainability: fish quotas and fishing protection zones)

	
	
	· investigation of an environmental issue in the local, national and/or global context (eg salinity)
	· the sustainability factors associated with production and consumption of a familiar resource (eg resources: renewable/scarce; use of utilities in production; water/energy: effects of production on air/land and water; disposal/reuse and recycling of waste and by-products; transport and packaging; health issues for producers and consumers)

	
	
	
	· compare where and how people live in different countries


	Developmental progression of broad understandings:

	
Year 4-5
Year 5-6
Year 6-7

	Features of Places

	That the natural and built environment varies according to its location

	· that Australia contains a range of landforms 
(eg deserts, rivers, mountains)
	· that natural and built features may vary with location (eg natural coastal features: river mouth, bay, beach, reef, gulf, delta; built coastal features: marina, port, caravan park, roads, shopping centres, housing, fun-park)
	· specific globally significant landscapes 
(eg Sahara Desert, Andes Mountains, Polar regions)

	· that natural and built features combine to form a landscape (eg elements might include living: plants and animals; non-living: rock formations, houses, roads, waterways)
	· that landscapes vary with location and culture because of the impact of human interaction with the environment (eg natural environments – salinity in Australia caused by farming techniques, rainforests in Asia being harvested for timber and plantations, tourism in the Pacific impacting on fragile landscapes)
	· that built features are a response to human activity (eg compare built environments – cities in Asia/Australia, farming regions in Australia/Asia)

	That natural and human processes alter the environment

	· the visible built features that impact on natural features on Earth (eg the clearing of native bushland for a new housing estate will destroy animal habitats; roads and bridges will change the land and possibly the river)
	· that human activity or modification to the environment have different impacts on the place (eg fish habitats can be protected by fishing laws; degraded land can be regenerated through replanting and fencing off from introduced species)
	· that different processes such as weathering and erosion, volcanic activity create/change landscapes; that natural processes such as tsunamis, cyclones, drought, fire, floods can become hazards when they impact on people 

	
	
	· how human impact can change landscapes 
(eg global warming, pollution, species extinction, farming, urbanisation, damming water courses)

	· that spatial patterns are described using terms such as location, distance, direction* 
(Mathematics)
	· ways in which the distribution of similar natural and built features form a spatial pattern (eg climate zones defined by lines and degrees of latitude: Tropical, Temperate and Arctic zones)
	· ways in which the distribution of similar natural and built features form a spatial pattern (eg climate zones defined by lines and degrees of latitude: Tropical, Temperate and Arctic zones)


	Developmental progression of broad understandings:

	
Year 4-5
Year 5-6
Year 6-7

	Features of Places (continued)

	That similar features are created by common processes, forming patterns on the landscape

	
	· different examples of settlement patterns
	· that spatial patterns are shown using different sources (eg climatic and physical maps: seasonal temperatures and rainfall, height above sea level and depth of seabed – topographic maps: contour, rivers; thematic maps: population, religious, political boundaries, languages, land use) 

	
	
	· that spatial patterns may be human

	People and Places

	That people’s views affect their use of places

	· ways in which groups of people work together to protect the environment* (eg sustainability: controlled burning practices of traditional Aboriginal people – conservation: heritage listing national parks, revegetation projects, bushland corridors) (Civics & Citizenship)
	· how the natural features of a landscape influence how people use it, why people live there and how many people can be supported
	· that different factors influence where people live 
(eg cultural, political, environmental, 
socioeconomic)

	That natural features and human activities influence each other, are interrelated and can cause changes to the landscape

	· that natural features of a landscape influence why people live there (eg resources: availability – plentiful, renewable, scarce; sustainable – climate, diversity, similarity)
	· ways people’s activities may impact on the landscape in unplanned ways (eg introduction of non-native animal species – cane toad to control pests in Queensland sugar cane crops; use of fertilisers on farms increasing nutrients in ground water and river systems)
	· why the impact/s of particular groups or people on the landscape may create conflict with others 
(eg nuclear testing in the Pacific Ocean, uranium mining, logging old-growth forests)



	Developmental progression of broad understandings:

	
Year 4
Year 5
Year 6
Year 7

	People and Places (continued)

	· ways people’s activities have impacts on the landscape (eg traditional Aboriginal people’s use of the land; farming; mining; conservation groups)
	
	· that the interaction between people and the wider environment can be measured (eg use of maps, tables and statistics) 

	Care of Places

	That people’s values determine how they care for a place

	· how people feel about a particular place influences the ways they think it should be used and cared for* (Civics & Citizenship) (eg perspectives may be – cultural, political, religious, environmental, socioeconomic; places: school grounds, parks/reserves, waterways, roadsides, shopping centres, cemeteries, temples/shrines) 
	· that an individual’s values are reflected in their views about the importance of a particular environment* (Civics & Citizenship) (eg economic, spiritual, sentimental, historical) 
	· that the use of a place reflects the values of the community* (Civics & Citizenship) (eg Aboriginal identification with the land; sustainable practices in primary industry; tourism: Bali and cultural and environmental management) 

	That people’s views on the care of places differ, change over time and that environments can be managed sustainably

	· that the impact of personal actions at a particular place may affect other people’s use of that place (eg illegal disposal of household rubbish; off-road four wheeled driving and trail biking)
	· the reasons people may care for particular places in different ways (eg dune revegetation or sandboarding)
	· that individuals and groups express differing points of view on sustainability of particular landscapes and the environment* (Civics & Citizenship) 
(eg ideas concerning sustainability: recycling, conservation/exploitation, extinction) 

	· the actions that can be taken to care for a particular place* (Civics & Citizenship)
	· the purposes and activities of major groups that care for the wider environment* (Civics and Citizenship)
	· that sustainable use of particular landscapes and the wider environment involves broad-based community cooperation* (Civics & Citizenship) 
(eg heritage values, biodiversity, green tax, appropriate technology/alternative technologies, conservation)


	Developmental progression of broad understandings:

	
Year 4
Year 5
Year 6
Year 7

	Care of Places (continued)

	
	
	· how current decisions about the care of particular places will affect people’s future use of them* (Civics & Citizenship) (eg positive management practices – sustainable development; mismanagement – exploitation, unsustainable practices, overuse, pollution, degradation) 

	
	
	· which government/non-government agencies are responsible for the care of particular environments* (Civics & Citizenship)


	Typical sequence of skills:

	(Refer to Investigation, Communication and Participation [ICP] for generic inquiry skills)

	
Year 4
Year 5
Year 6
Year 7

	Planning

	· how to follow geographic protocols and conventions when investigating
	· that all geographic investigations involve protocols and conventions
	· to develop geographic inquiry through strategic questioning 
(eg visioning questions – What do we need to do to achieve a balance that will satisfy all groups who have strong views regarding land clearing? Personal inventory questions – What is your view regarding land clearing? Change questions – What do you need to do to clarify this situation and bring about a better solution?) 
	· plan for geographic inquiry through strategic questioning 

	· how to develop geographical inquiry through questions specific to a place (eg What does the landscape look like? How did it get to look like this? How do we care for it?)
	· how to link prior knowledge to what has changed (eg KWL chart, ‘Think-Pair-Share’)
	· the reinforcement of the basic elements of a map and adding other elements* (Mathematics) (eg date, legend, symbols, scale, north point, grids)
	· to develop recording and organising information formats that enable features, structures and locations of places to be analysed and translated 
(eg sketches, different types of maps, flow charts, comparison charts)

	
	· to recognise that spatial patterns are shown in different sources 
(eg globes, maps, aerial photographs, Google Earth, satellite images, and can be represented in graphs, pie charts)
	
	


	Typical sequence of skills:

	
Year 4
Year 5
Year 6
Year 7

	Planning (continued)

	
	· to develop geographic inquiry through strategic questioning 
(eg focus questions: Where, how and why is land being cleared? Who is involved in the process? observation questions – What evidence can you see of land clearing in this area? What do you know about the state of the land prior to clearing? Feeling questions – Who do you think has strong feelings about the clearing of the land? What are your feelings toward the clearing of the land?)
	
	

	
	· the basic elements of a map and how to add other elements* (Mathematics) (eg title, symbols, colour, direction, grids)
	
	


	Typical sequence of skills:

	
Year 4
Year 5
Year 6
Year 7

	Conducting

	· how to use an index (eg atlas, non-fiction) 
	· to construct simple large-scale maps of familiar areas such as the classroom, neighbourhood, roughly to scale 
	· to create model maps, student prepared maps, maps of the community; to be able to use street directories, atlas maps, historical maps, world maps, Western Australia (WA) regional maps, climate, vegetation and landforms maps, maps of settlement patterns, mineral exploitation and resources maps 
	· to compare maps of the same area drawn to different scales* (Mathematics)

	· to use knowledge of special reference books (eg atlas, street directory, dictionary, telephone directory, encyclopaedia) to identify materials which may provide needed information 
	· to locate places on a map and a street directory using an alpha- numeric grid or other grid systems* (Mathematics) (eg Aa, A1) 
	· to locate the Prime and 180 degree meridians and recognise these divide the Earth into eastern/western hemispheres
	· to locate places on a globe or map according to their hemispheres; according to latitude and longitude to the nearest degree* (Mathematics)

	· how to create model maps, student prepared maps, maps of the community, street directories, atlas maps 
	· to identify reference points on a globe or map and identify the main parallels of latitude and label them in degrees (eg North/South Poles, Equator, Tropics of Capricorn/Cancer, Arctic/Antarctic Circles)
	· to determine distances on a map* (Mathematics) (eg atlas, street directory) using a scale of kilometres 
	· to tabulate information and use tables 

	· how to locate places on a map and/or a street directory using an alpha-numeric grid* (Mathematics)
	· to recognise northern/southern hemispheres in relation to the Equator
	
	

	· to identify reference points on a globe or map (eg North/South Poles, Equator, Tropics of Capricorn/Cancer, Arctic/Antarctic Circles)
	· to use latitude and longitude coordinates to locate places and features
	
	


	Typical sequence of skills:

	
Year 4
Year 5
Year 6
Year 7

	Conducting (continued)

	· to develop and use personally chosen map legends and symbols on outline maps
	· to use special map symbols as needed (eg direction sign, water and land areas, cities, roads, railways)
	· to ensure that the information collected answers the questions that they asked
	· to extract information from photographs by identifying details such as the presence or absence of natural and built features, using titles, captions, photographic details 

	
	· to identify country, state, national and international boundary lines
	
	

	
	· to use a scale on maps of smaller areas such as 1 cm = 10 m*
(Mathematics)
	
	

	Processing and Translating

	· how to evaluate information to ensure it is complete (eg Plus, Minus, Interesting [PMI] for strengths and weaknesses, advantages and disadvantages)
	· to evaluate information to ensure it is complete 
	· to interpret information or data shown in charts and diagrams (eg use of flow charts, cycles, chains)
	· to interpret and discuss graphed results by noting the patterns and predicting possible trends, naming coordinate points on the grid rather than cells* (Mathematics) 
(eg questioning of data, use of and validity of data, reliability, recency) 

	· how to interpret symbols such as dots, lines and colours as needed
	· to interpret map legends such as colour keys for elevation, rainfall, altitude, vegetation, food production, language and population
	· how to identify physical patterns 
(eg climatic areas, vegetation, rivers)
	· to identify patterns repeated in different contexts or in different localities


	Typical sequence of skills:

	
Year 4
Year 5
Year 6
Year 7

	Processing and Translating (continued)

	· ways to interpret photographs 
(eg by looking at the relationships such as those between the type and quantity of clothing and probable weather, climate or season of the year)
	
	· how to identify human patterns 
(eg towns and cities, mining, transport, types of agriculture, national parks)
	· how to make comparisons and assertions about why lifestyles vary with location

	· how to select the information that best suits the proposed form of communication 
	· to translate information in various ways* (Mathematics) (eg transform a sketch map to a formal map to scale) 
	· to connect similar ideas and link cause and effects (eg Herringbone diagram)
	

	Applying and Communicating Findings

	· how to construct formats to communicate findings* (ICT)
(eg geographical maps, webs, matrixes) 
	· to use forms appropriate to purpose 
	· that the consequences of communicating or acting on findings needs to be predicted and thought through before action is taken
	· how to include a personal response in their findings

	· ways to support a position
	· to communicate findings in a variety of ways* (ICT) (eg oral reports, ICT, graphs, models, written reports) 
	· to communicate findings adjusting the form to the audience (eg a formal report for a submission to the local council; a role-play for a school assembly; a picture book for a Year 1 buddy class about an environmental issue)
	· how to include the views of others in their findings

	· how to review understandings at the end of the investigation
	· ways to identify the implications of findings
	
	· to evaluate investigation techniques and final product


	Active Citizenship

	How to critically reflect on planned actions and potential consequences when participating in society
Responsible social action involves:

· identifying actions that can be taken, selecting an action to follow, considering how the action may impact on others and their rights.

	Students demonstrate active citizenship through their behaviours and practices in the school environment in accordance with the principles and values of sustainability:
· actions to conserve resources and care for the environment* (Civics & Citizenship)
· actions to preserve resources and protect environments* (Civics & Citizenship)
· actions to care for the natural environment* (Civics & Citizenship)
· the right to enjoy the environment is linked to the responsibility not to damage it.* (Civics & Citizenship)

	Opportunities to become involved at the school level:
· Being a Waterwise, Waste Wise and/or Airwatch school

· Recycling programs: The four ‘Rs’ – Reduce, Re-use, Recycle, Recover

· Sustainable Schools Initiative WA

· Clean Up Australia Day

· Ribbons of Blue program (Department of Environment and Conservation)

· Greening Australia

· Landcare Australia

· National Trust Australia (WA)

· National Parks Association

· Greenpeace Australia

· Wildlife Rescue

· Perth Zoo projects 
· Australian Association for Environmental Education WA ‘Catchments, Corridors and Coasts’

· Wildlife Preservation Society of Australia

· Western Power ‘World of Energy’ competitions

· Department of Environment and Conservation (DEC) EcoEducation (Western Shield Threatened Species/Caring for Places)

· Local council initiatives.
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